
1
00:00:00,000 ‐‐> 00:00:10,400
Hi and welcome back to A Practical Approach to Teaching Creativity.

2
00:00:10,400 ‐‐> 00:00:17,480
This is our second podcast, Training Creative Thinking Skills with Freewriting.

3
00:00:17,480 ‐‐> 00:00:24,800
So this is a podcast in association with the University of Stavanger, the 
research project

4
00:00:24,800 ‐‐> 00:00:32,400
for literary games in the classroom and research funding for literary games as 
innovative pedagogy.

5
00:00:32,400 ‐‐> 00:00:35,840
And I'm your host, Alan C. Jones.

6
00:00:35,840 ‐‐> 00:00:43,400
From last time, so the first podcast was an introduction and some of the things
I talked

7
00:00:43,400 ‐‐> 00:00:46,480
about were as follows.

8
00:00:46,480 ‐‐> 00:00:50,120
One way to think of creativity is as diverging thinking.

9
00:00:51,120 ‐‐> 00:00:54,400
This is a term I introduced last time.

10
00:00:54,400 ‐‐> 00:00:58,840
And this means that rather than aiming to find a single solution, convergent 
thinking,

11
00:00:58,840 ‐‐> 00:01:06,700
very useful, divergent thinking or creativity aims to find as many possible 
answers as possible.

12
00:01:06,700 ‐‐> 00:01:09,240
So it's a lot like brainstorming.

13



00:01:09,240 ‐‐> 00:01:15,920
And the ability to come up with many different possibilities is a way to 
measure creativity

14
00:01:15,920 ‐‐> 00:01:18,120
and progress in creativity.

15
00:01:18,120 ‐‐> 00:01:23,040
The aim of these podcasts is how to develop this skill, particularly in terms 
of writing,

16
00:01:23,040 ‐‐> 00:01:24,920
reading and critical thinking.

17
00:01:24,920 ‐‐> 00:01:30,040
However, the skill itself can be used in many fields.

18
00:01:30,040 ‐‐> 00:01:36,600
The first podcast introduced creativity, its usefulness, keys to a creative 
environment,

19
00:01:36,600 ‐‐> 00:01:43,280
the central one being intrinsic motivation and lack of judgment, myths about 
creativity,

20
00:01:43,280 ‐‐> 00:01:48,000
like for example, we either are or aren't creative.

21
00:01:48,000 ‐‐> 00:01:54,520
People will often self‐identify and then rule out creativity as something they 
can develop.

22
00:01:54,520 ‐‐> 00:01:58,480
And so part of that myth is that it can't be taught.

23
00:01:58,480 ‐‐> 00:02:04,840
Another myth is that play is not serious, that play is something children do or
games

24
00:02:04,840 ‐‐> 00:02:06,160
or something children do.

25



00:02:06,160 ‐‐> 00:02:11,040
And so I introduced the notion of serious play, which is a term that is gaining
traction

26
00:02:11,480 ‐‐> 00:02:21,320
in the field, but play as a pragmatic, useful mindset rather than a diversion 
for children.

27
00:02:21,320 ‐‐> 00:02:26,840
This podcast will dig into practical methods for teaching the concept of 
creative mind,

28
00:02:26,840 ‐‐> 00:02:29,960
teaching and practicing, training really.

29
00:02:29,960 ‐‐> 00:02:33,880
And I use this term creative mind with students to talk about diversion 
thinking, since it's

30
00:02:33,880 ‐‐> 00:02:39,760
more accessible and makes more sense in the context that we use it.

31
00:02:39,760 ‐‐> 00:02:44,000
It focuses on the fact that we're using a certain part of our mind or the idea 
that

32
00:02:44,000 ‐‐> 00:02:49,800
we are, and learning to access this is actually our goal, learning to use it 
and know that

33
00:02:49,800 ‐‐> 00:02:51,320
we're using it.

34
00:02:51,320 ‐‐> 00:02:56,040
The most successful method for doing this that I've found is a series of free 
writing

35
00:02:56,040 ‐‐> 00:02:59,680
exercises paired with explanations.

36
00:02:59,680 ‐‐> 00:03:03,480
So let's talk about this.



37
00:03:03,480 ‐‐> 00:03:08,280
There are two ways to explain this, to describe this to students.

38
00:03:08,280 ‐‐> 00:03:13,600
And when I was a creative writing professor for many years, I would use the 
first way.

39
00:03:13,600 ‐‐> 00:03:20,920
This is basically you tell the students that in their mind, there's two people.

40
00:03:20,920 ‐‐> 00:03:24,600
One is a writer, and this writer loves to write.

41
00:03:24,600 ‐‐> 00:03:29,880
This writer is desperate to text back to their friends.

42
00:03:29,880 ‐‐> 00:03:35,080
This writer loves to create whatever kind of text.

43
00:03:35,080 ‐‐> 00:03:38,640
It could be stories, could be poems, or not at all, just writing to their 
friends, writing

44
00:03:38,640 ‐‐> 00:03:39,640
their ideas.

45
00:03:39,640 ‐‐> 00:03:41,720
It wants to express itself.

46
00:03:41,720 ‐‐> 00:03:43,720
The other person is the editor.

47
00:03:43,720 ‐‐> 00:03:47,520
The editor is the person who says, oh, that poem's not very good.

48
00:03:47,520 ‐‐> 00:03:49,320
Oh, that text wasn't very funny.

49
00:03:49,320 ‐‐> 00:03:52,080
Oh, that post wasn't very cool.



50
00:03:52,080 ‐‐> 00:03:57,840
And this editor is something that's very useful, and schools tend to develop 
it.

51
00:03:57,840 ‐‐> 00:03:59,480
We need to figure out what grade am I going to get?

52
00:03:59,480 ‐‐> 00:04:00,480
Am I going to do well?

53
00:04:00,480 ‐‐> 00:04:01,480
It's very useful.

54
00:04:01,600 ‐‐> 00:04:06,040
But what happens is the writer is then atrophies.

55
00:04:06,040 ‐‐> 00:04:11,880
That skill, that muscle is no longer developed, and this is why as students 
progress, they

56
00:04:11,880 ‐‐> 00:04:16,880
often fear writing more and more.

57
00:04:16,880 ‐‐> 00:04:20,640
The second way I describe this, and this is what I use if I don't have a 
population who

58
00:04:20,640 ‐‐> 00:04:21,640
consider themselves writers.

59
00:04:21,640 ‐‐> 00:04:24,360
In a creative writing classroom, people come there to write.

60
00:04:24,360 ‐‐> 00:04:30,240
But typically, students in a classroom in high school or university are there 
to learn

61
00:04:30,240 ‐‐> 00:04:32,120
the topic of the class.

62
00:04:32,120 ‐‐> 00:04:36,960



And so when I'm teaching divergent thinking and creativity, and the field isn't
already

63
00:04:36,960 ‐‐> 00:04:42,040
creativity, I need to give them a way in that may not have to do with writing, 
even though

64
00:04:42,040 ‐‐> 00:04:46,160
oftentimes that is useful since I do teach writing.

65
00:04:46,160 ‐‐> 00:04:50,080
But I use the term creative mind, which I've mentioned before.

66
00:04:50,080 ‐‐> 00:04:53,360
And after several attempts at different terms, this one seems to stick.

67
00:04:53,360 ‐‐> 00:04:54,360
You can use what you want.

68
00:04:54,360 ‐‐> 00:04:57,780
But when you talk about creative mind, it makes students think and it makes us 
think

69
00:04:57,780 ‐‐> 00:05:01,500
about the goal here is not some perfect product.

70
00:05:01,500 ‐‐> 00:05:06,780
It's not actually whether or not these games are fun or not, or these 
approaches are fun

71
00:05:06,780 ‐‐> 00:05:12,140
actually is less important than if we figure out how to use this part of our 
mind that

72
00:05:12,140 ‐‐> 00:05:16,140
thinks differently that we all have.

73
00:05:16,140 ‐‐> 00:05:22,100
So explanation is key here, because as we go through these, the students will 
want to

74
00:05:22,100 ‐‐> 00:05:23,100



know what am I doing?

75
00:05:23,100 ‐‐> 00:05:24,100
Why am I doing this?

76
00:05:24,100 ‐‐> 00:05:25,100
What is the outcome?

77
00:05:25,500 ‐‐> 00:05:28,940
Sometimes the games themselves are interesting enough where that doesn't 
matter.

78
00:05:28,940 ‐‐> 00:05:30,740
It will engage the students.

79
00:05:30,740 ‐‐> 00:05:35,260
But if they know what they're doing, it will help them A, to learn it.

80
00:05:35,260 ‐‐> 00:05:39,980
It will help them develop the skill and it will make some of these processes 
that are

81
00:05:39,980 ‐‐> 00:05:47,340
less like games more interesting for them because they'll feel themselves 
becoming successful.

82
00:05:47,340 ‐‐> 00:05:55,660
Part of the goal here is to use process, to use a focus on process, to get to a
place

83
00:05:55,660 ‐‐> 00:06:01,980
where students, where we, whoever's doing this, can really get to a place where
we can

84
00:06:01,980 ‐‐> 00:06:04,460
feel creative mind at work.

85
00:06:04,460 ‐‐> 00:06:06,140
We notice it.

86
00:06:06,140 ‐‐> 00:06:07,540
We know that it's working.



87
00:06:07,540 ‐‐> 00:06:08,540
We can use it.

88
00:06:08,540 ‐‐> 00:06:12,780
We can turn it off and on as it's needed in situations where it's needed.

89
00:06:12,780 ‐‐> 00:06:13,780
Sometimes it's useful.

90
00:06:13,780 ‐‐> 00:06:14,780
Sometimes it's not.

91
00:06:14,780 ‐‐> 00:06:19,460
But we want to be able to go into a mode where we're using creative mind 
consciously and

92
00:06:19,460 ‐‐> 00:06:24,420
move away from the idea of creativity being some gift from on high that strikes
us as

93
00:06:24,420 ‐‐> 00:06:27,140
inspiration, which does happen.

94
00:06:27,140 ‐‐> 00:06:31,500
But these techniques are a way of making that happen.

95
00:06:31,500 ‐‐> 00:06:36,100
I'm going to introduce four kinds of free writing.

96
00:06:36,100 ‐‐> 00:06:39,500
You can get away with using three of these.

97
00:06:39,500 ‐‐> 00:06:46,420
The first goal here is to train students in using and recognizing the use of 
creative

98
00:06:46,420 ‐‐> 00:06:48,180
mind as they use it.

99
00:06:48,180 ‐‐> 00:06:53,340



The second, and the reason we do at least three of these, is to show students 
the spectrum

100
00:06:53,340 ‐‐> 00:06:58,980
moving from creative mind towards convergent thinking.

101
00:06:58,980 ‐‐> 00:07:04,140
From divergent thinking, where we have this open playing field of many answers,
of creativity,

102
00:07:04,140 ‐‐> 00:07:09,260
towards convergent thinking, towards the editor who says, this is the right 
answer.

103
00:07:10,020 ‐‐> 00:07:11,020
This is the best answer.

104
00:07:11,020 ‐‐> 00:07:12,020
This one will work best.

105
00:07:12,020 ‐‐> 00:07:15,300
Because navigating that spectrum is what makes this useful.

106
00:07:15,300 ‐‐> 00:07:21,420
It's what allows us to take creativity and move it into a more and more useful 
field.

107
00:07:21,420 ‐‐> 00:07:25,420
The first free writing I just call free writing, or traditional free writing if
you need a

108
00:07:25,420 ‐‐> 00:07:28,580
word there for it.

109
00:07:28,580 ‐‐> 00:07:32,340
Many of the teachers I've talked to have experimented with this a little bit.

110
00:07:32,340 ‐‐> 00:07:36,820
But typically they do what I'm going to talk about later, which is directed 
free writing,

111
00:07:36,860 ‐‐> 00:07:40,700



which has a goal, has a topic, which in fact is not free writing.

112
00:07:40,700 ‐‐> 00:07:46,100
Free writing in its essence, at its basic level and most useful level for 
really teaching

113
00:07:46,100 ‐‐> 00:07:50,500
students creativity, is completely free.

114
00:07:50,500 ‐‐> 00:07:57,260
So the only rule, there's only one rule, and that rule is you may not stop 
writing.

115
00:07:57,260 ‐‐> 00:07:58,420
So usually I time this.

116
00:07:58,420 ‐‐> 00:07:59,900
I'll usually start with a minute.

117
00:07:59,900 ‐‐> 00:08:03,300
If you're training yourself, at a certain point when I was training myself I 
got up

118
00:08:03,300 ‐‐> 00:08:07,620
to 15 minutes of doing this, which is quite long.

119
00:08:07,620 ‐‐> 00:08:09,660
But for that time with students a minute is great.

120
00:08:09,660 ‐‐> 00:08:10,740
And I wouldn't go much beyond that.

121
00:08:10,740 ‐‐> 00:08:12,700
I would just do it many times.

122
00:08:12,700 ‐‐> 00:08:17,420
Because each time you do it and stop, that is like a repetition in 
weightlifting that

123
00:08:17,420 ‐‐> 00:08:21,220
makes you stronger and you get better at the skill.



124
00:08:21,220 ‐‐> 00:08:25,780
Other than that, you say you don't have to write quickly, you can write slowly, 
but you

125
00:08:25,780 ‐‐> 00:08:26,780
may not stop.

126
00:08:26,780 ‐‐> 00:08:28,340
If you stop, then you have actually failed.

127
00:08:28,340 ‐‐> 00:08:29,940
You have not done free writing.

128
00:08:29,940 ‐‐> 00:08:35,220
If you don't stop, then A+, grade six, whatever grade you know, if you want to 
use it.

129
00:08:35,220 ‐‐> 00:08:39,380
I sort of make a joke out of it because I'm not really grading it.

130
00:08:39,380 ‐‐> 00:08:41,460
But that's the only, only rule.

131
00:08:41,460 ‐‐> 00:08:43,260
So students will ask, people will ask, well can I write this?

132
00:08:43,260 ‐‐> 00:08:44,260
Can I do this?

133
00:08:44,260 ‐‐> 00:08:45,260
Can I do this?

134
00:08:45,260 ‐‐> 00:08:49,940
You can do anything you want as long as you are writing words, you're in.

135
00:08:49,940 ‐‐> 00:08:58,100
Also remember that judgment destroys intrinsic motivation, which destroys or 
lowers creativity

136
00:08:58,100 ‐‐> 00:08:59,520
significantly.



137
00:09:00,100 ‐‐> 00:09:04,400
So it's really important to establish a free space and free writing is the 
essence of this.

138
00:09:04,400 ‐‐> 00:09:07,560
So you want to clarify that students do not have to share this.

139
00:09:07,560 ‐‐> 00:09:09,400
They never have to show anyone this.

140
00:09:09,400 ‐‐> 00:09:11,760
They can destroy it if they want.

141
00:09:11,760 ‐‐> 00:09:12,760
It's up to them.

142
00:09:12,760 ‐‐> 00:09:17,600
At the same time, I usually, sometimes not at the very, very first time, if 
they're not

143
00:09:17,600 ‐‐> 00:09:22,780
used to creativity, but maybe the second time, I do offer students the chance 
to share part

144
00:09:22,780 ‐‐> 00:09:24,600
of what they've written if they want to.

145
00:09:24,600 ‐‐> 00:09:29,240
Because quite often this engages them and they're quite excited to share part 
of what

146
00:09:29,240 ‐‐> 00:09:34,200
they've written.

147
00:09:34,200 ‐‐> 00:09:38,360
As a first exercise, this can also serve if it's not your, you know, if you're 
not the

148
00:09:38,360 ‐‐> 00:09:43,900
teacher, you've never met this group of people, it's a way to assess 
willingness to participate.



149
00:09:43,900 ‐‐> 00:09:45,560
So how willing are people to participate?

150
00:09:45,560 ‐‐> 00:09:46,560
How interested are they?

151
00:09:46,560 ‐‐> 00:09:47,560
How excited are they?

152
00:09:47,560 ‐‐> 00:09:52,760
You can gauge this through this first task as well as start teaching them about
creativity.

153
00:09:53,760 ‐‐> 00:09:59,640
And I want to emphasize, I really want people to get out of the mode of 
thinking of teaching

154
00:09:59,640 ‐‐> 00:10:04,160
as information, as giving students information.

155
00:10:04,160 ‐‐> 00:10:05,160
That's useful.

156
00:10:05,160 ‐‐> 00:10:08,520
Information is useful, but teaching in fact is training.

157
00:10:08,520 ‐‐> 00:10:10,740
Or at least I want you to think of it like that.

158
00:10:10,740 ‐‐> 00:10:12,560
And that's the most effective for this kind of thing.

159
00:10:12,560 ‐‐> 00:10:16,200
I want you to think of it, think of it like weightlifting, regardless if you've
ever lifted

160
00:10:16,200 ‐‐> 00:10:17,200
weights.

161
00:10:17,200 ‐‐> 00:10:22,120



The basic idea is that you can tell someone all about weightlifting and nothing
will happen.

162
00:10:22,120 ‐‐> 00:10:27,400
They need to actually themselves go into the gym, lift heavy objects a bunch of
times,

163
00:10:27,400 ‐‐> 00:10:28,760
and then they will develop.

164
00:10:28,760 ‐‐> 00:10:32,840
It's exactly the same thing with creativity and with teaching, I would argue, 
is that

165
00:10:32,840 ‐‐> 00:10:37,520
what you're doing is you're training them through repetitions to master these 
skills,

166
00:10:37,520 ‐‐> 00:10:40,600
these mindsets.

167
00:10:40,600 ‐‐> 00:10:44,080
Once you've done free writing, traditional free writing, you don't need to talk
too much

168
00:10:44,080 ‐‐> 00:10:48,200
about it because what you're going to do is at the end, after doing a couple of
these,

169
00:10:48,200 ‐‐> 00:10:51,840
you're going to compare them and then reveal to the students what they've done 
and give

170
00:10:51,840 ‐‐> 00:10:55,480
them a sense of how it's different, how each one is different.

171
00:10:55,480 ‐‐> 00:10:58,160
The second one I do with them, and you can do these in different orders.

172
00:10:58,160 ‐‐> 00:10:59,640
I have my own preferred order.

173



00:10:59,640 ‐‐> 00:11:08,240
But the second one I do is eyes closed free writing.

174
00:11:08,240 ‐‐> 00:11:13,280
So this is something that I've actually found students quite enjoy, 
statistically.

175
00:11:13,280 ‐‐> 00:11:16,800
I was surprised by how many of them enjoyed this process without any 
explanation, without

176
00:11:16,800 ‐‐> 00:11:20,280
even knowing why they were doing it, just because it's so different.

177
00:11:20,280 ‐‐> 00:11:23,640
It's so original.

178
00:11:23,640 ‐‐> 00:11:28,160
Eyes closed free writing, the same rules apply.

179
00:11:28,160 ‐‐> 00:11:32,120
This works. Perhaps-there's a whole issue of whether or not students can type.

180
00:11:32,120 ‐‐> 00:11:36,120
I often encourage students to do it with a pen and paper because that makes it 
more visceral,

181
00:11:36,120 ‐‐> 00:11:38,800
more embodied, so they're actually feeling the writing.

182
00:11:38,800 ‐‐> 00:11:40,960
They also lose their place in the line.

183
00:11:40,960 ‐‐> 00:11:45,080
The writing gets so messy that they can't read it.

184
00:11:45,080 ‐‐> 00:11:53,720
This seems kind of silly, but in fact, this is serious play.

185
00:11:53,720 ‐‐> 00:11:58,680
So after we do this, I talk to the students about how this represents the very 
far end



186
00:11:58,680 ‐‐> 00:12:04,840
of the spectrum of letting go, of going to an open and free space, of moving 
towards

187
00:12:04,840 ‐‐> 00:12:10,920
creative mind, where you might get to a place where you're so much without 
rules, without

188
00:12:10,920 ‐‐> 00:12:16,720
judgment, without worrying about what you write, that you're writing things 
that later

189
00:12:16,720 ‐‐> 00:12:17,720
you can't even read.

190
00:12:17,720 ‐‐> 00:12:19,720
So you're moving way, way down the spectrum.

191
00:12:19,720 ‐‐> 00:12:24,240
This is not particularly useful in terms of producing a product, but it's 
useful for them

192
00:12:24,240 ‐‐> 00:12:27,320
as they feel that sensation of really letting go.

193
00:12:27,320 ‐‐> 00:12:29,000
This is a physical sensation in some way.

194
00:12:29,000 ‐‐> 00:12:33,480
When you close your eyes and try to write, you physically feel discombobulated, 
lost

195
00:12:33,480 ‐‐> 00:12:34,480
on the page.

196
00:12:34,480 ‐‐> 00:12:39,480
So this is really to feel that extreme level of letting go, which we're not 
going to use

197
00:12:39,480 ‐‐> 00:12:43,640
that often, but we want to see where that boundary is, see how far we can go in



that

198
00:12:43,640 ‐‐> 00:12:47,680
direction.

199
00:12:47,680 ‐‐> 00:12:53,440
At the same time, while this is as far down the spectrum towards creativity, 
towards a

200
00:12:53,440 ‐‐> 00:12:56,840
free and open space, it's still directed.

201
00:12:56,840 ‐‐> 00:12:57,840
They are still writing it.

202
00:12:57,840 ‐‐> 00:12:59,360
They are still choosing the words.

203
00:12:59,360 ‐‐> 00:13:04,080
And so it's not just completely free and open and random.

204
00:13:04,080 ‐‐> 00:13:07,040
It's actually still directed.

205
00:13:07,040 ‐‐> 00:13:11,560
The third free writing I do is called catchphrase.

206
00:13:11,560 ‐‐> 00:13:18,200
So in this one, I give them a catchphrase, and I usually use the term, I 
remember.

207
00:13:18,200 ‐‐> 00:13:24,160
And I tell them that as they're free writing, when they get stuck, when they want 
to stop,

208
00:13:24,160 ‐‐> 00:13:30,280
when they feel themselves about to stop, they should write slowly, "I remember."

209
00:13:30,280 ‐‐> 00:13:31,840
So they don't stop.

210



00:13:31,840 ‐‐> 00:13:33,960
So they succeed in the task.

211
00:13:33,960 ‐‐> 00:13:38,480
As they're doing that, slowly writing, I remember, they try to remember 
something,

212
00:13:38,480 ‐‐> 00:13:42,520
some story about them and their sister, some story about growing up, whatever 
it is.

213
00:13:42,520 ‐‐> 00:13:47,440
And once they've gotten that, then they start writing again.

214
00:13:47,440 ‐‐> 00:13:48,440
Same rules, right?

215
00:13:48,440 ‐‐> 00:13:50,120
We can be one minute.

216
00:13:50,120 ‐‐> 00:13:51,840
They're still free writing, write whatever you want.

217
00:13:51,840 ‐‐> 00:13:56,520
But when you get stuck, you write, I remember, and you keep going.

218
00:13:56,520 ‐‐> 00:14:01,000
I then talk to them about how this represents the other end of the spectrum.

219
00:14:01,040 ‐‐> 00:14:07,040
So writing with your eyes closed is really letting go.

220
00:14:07,040 ‐‐> 00:14:10,520
It's really moving towards creative mind, going any place you want.

221
00:14:10,520 ‐‐> 00:14:13,840
"I remember" is moving towards more control, more direction.

222
00:14:13,840 ‐‐> 00:14:16,480
So it's specifically about something you remember.

223



00:14:16,480 ‐‐> 00:14:18,560
However, it's still free writing.

224
00:14:18,560 ‐‐> 00:14:19,560
You still write whatever you want.

225
00:14:19,560 ‐‐> 00:14:21,280
If you get off task, that's fine.

226
00:14:21,280 ‐‐> 00:14:22,440
You can go wherever you want.

227
00:14:22,440 ‐‐> 00:14:26,160
But once you get stuck, you write, I remember, and it brings you back.

228
00:14:26,160 ‐‐> 00:14:31,640
And this is training your mind to use that creativity, to use that open space 
in a direction.

229
00:14:31,640 ‐‐> 00:14:34,320
And the more you train this, the more you can move it towards more and more and
more

230
00:14:34,320 ‐‐> 00:14:36,360
specific topics.

231
00:14:36,360 ‐‐> 00:14:41,840
For example, at some point when you get good at this, drafting ideas.

232
00:14:41,840 ‐‐> 00:14:46,520
Now remember that even though you've done this with them and done it one time, 
this

233
00:14:46,520 ‐‐> 00:14:48,040
is a training.

234
00:14:48,040 ‐‐> 00:14:50,440
So they haven't simply learned it because you've done it once.

235
00:14:50,440 ‐‐> 00:14:52,560
It's something you practice and train.



236
00:14:52,560 ‐‐> 00:14:57,760
You might do several times, day after day, practicing free writing, practicing 
this skill

237
00:14:57,760 ‐‐> 00:15:01,320
until it is developed and is actually useful.

238
00:15:01,320 ‐‐> 00:15:05,600
There's an optional, once they understand this spectrum, in some ways you want 
them

239
00:15:05,600 ‐‐> 00:15:11,320
to start experiencing themselves using it and moving more towards creative mind
and

240
00:15:11,320 ‐‐> 00:15:15,000
more towards convergent thinking, more towards this editor.

241
00:15:15,000 ‐‐> 00:15:17,480
I don't have a great term for that yet.

242
00:15:17,480 ‐‐> 00:15:20,440
I need to figure one out.

243
00:15:20,440 ‐‐> 00:15:24,920
So there's a fourth method of free writing, which is called word bomb.

244
00:15:24,920 ‐‐> 00:15:27,640
Word bomb is free writing.

245
00:15:27,640 ‐‐> 00:15:31,200
So they start, you have a timer, same thing, no stopping, that's the only rule.

246
00:15:31,200 ‐‐> 00:15:38,280
But as they're free writing, you drop a random word, dinosaur, sunglasses, 
table.

247
00:15:38,280 ‐‐> 00:15:43,640
And when you say it, they have to write that word down immediately, no matter 
what they're

248



00:15:43,640 ‐‐> 00:15:44,640
writing.

249
00:15:44,640 ‐‐> 00:15:52,480
So they must, still free writing, not stopping, incorporate that or use it in 
their free writing.

250
00:15:52,480 ‐‐> 00:15:53,480
Or ignore it.

251
00:15:53,480 ‐‐> 00:15:55,600
Remember, the rule is they can do whatever they want.

252
00:15:55,600 ‐‐> 00:16:00,820
But the idea is they let that word affect them in some way and somehow 
incorporate it.

253
00:16:00,820 ‐‐> 00:16:03,120
So then they can feel themselves, right?

254
00:16:03,120 ‐‐> 00:16:05,840
If you get good at free writing, pretty soon it's not free writing.

255
00:16:05,840 ‐‐> 00:16:08,800
Pretty soon you're writing something specific that you're chasing, some story 
about when

256
00:16:08,800 ‐‐> 00:16:10,280
you were a kid.

257
00:16:10,280 ‐‐> 00:16:13,880
My brother and I went down to the creek and then suddenly dinosaur gets dropped
in and

258
00:16:13,880 ‐‐> 00:16:15,360
that pulls me away.

259
00:16:15,360 ‐‐> 00:16:16,360
It makes me diverge.

260
00:16:16,360 ‐‐> 00:16:17,720
I go, oh, dinosaur, okay.



261
00:16:17,720 ‐‐> 00:16:19,720
Okay, well, what if we had met a dinosaur down there?

262
00:16:19,720 ‐‐> 00:16:20,720
What would we have done?

263
00:16:20,720 ‐‐> 00:16:22,480
My brother was bigger than me.

264
00:16:22,480 ‐‐> 00:16:26,040
And so it trains the mind to move back and forth.

265
00:16:26,040 ‐‐> 00:16:31,600
And in fact, recent research has shown that this kind of random dropping 
actually works

266
00:16:31,600 ‐‐> 00:16:35,800
in terms of real world technical solutions and thinking processes.

267
00:16:35,800 ‐‐> 00:16:38,000
But we don't need to worry about that.

268
00:16:38,000 ‐‐> 00:16:43,000
For us, it's to teach students how to navigate and notice and see their mind 
doing this so

269
00:16:43,120 ‐‐> 00:16:47,440
that they can move back and forth between more divergent, more creative 
thinking, and

270
00:16:47,440 ‐‐> 00:16:53,040
then more focused, directed thinking, which I think is a good term, directed 
thinking.

271
00:16:53,040 ‐‐> 00:16:59,840
Now, technically you can stop there in terms of training and use these, 
practice them,

272
00:16:59,840 ‐‐> 00:17:01,560
and then start developing these.



273
00:17:01,560 ‐‐> 00:17:06,800
Peter Elbow famously in the 80s did this at universities where you start 
focusing this

274
00:17:06,800 ‐‐> 00:17:11,360
and practicing enough where students are able to then use it as a brainstorming
technique

275
00:17:11,600 ‐‐> 00:17:17,400
in drafting ideas for essays, drafting projects, drafting solutions.

276
00:17:17,400 ‐‐> 00:17:21,840
And so this itself could be a module that you could use in practice and then 
develop

277
00:17:21,840 ‐‐> 00:17:23,840
it as you move forward.

278
00:17:23,840 ‐‐> 00:17:27,960
However, what I'm going to do is now take this and show you how you can develop
this

279
00:17:27,960 ‐‐> 00:17:33,400
to the next level using a series of processes and games.

280
00:17:33,400 ‐‐> 00:17:40,920
So for this podcast, we've taken a look at concrete techniques, different kinds
of free

281
00:17:40,960 ‐‐> 00:17:46,520
writing for training divergent thinking, also creative mind, also called 
creative mind.

282
00:17:46,520 ‐‐> 00:17:49,800
That's what I prefer to use with students.

283
00:17:49,800 ‐‐> 00:17:58,600
And to use it to teach students the spectrum from divergent thinking towards 
directed thinking,

284
00:17:58,600 ‐‐> 00:18:03,560
because that's important for them to use divergent thinking, creative mind 



effectively, they

285
00:18:03,560 ‐‐> 00:18:09,040
want to be able to move back and forth, move more towards finding a particular 
answer and

286
00:18:09,040 ‐‐> 00:18:15,400
move more towards creating creative ideas.

287
00:18:15,400 ‐‐> 00:18:17,160
So this is the end of the second podcast.

288
00:18:17,160 ‐‐> 00:18:19,440
I hope that this is useful.

289
00:18:19,440 ‐‐> 00:18:23,680
Please feel free to email me with any questions.

290
00:18:23,680 ‐‐> 00:18:26,920
alansijones at gmail.com.

291
00:18:26,920 ‐‐> 00:18:29,720
And I look forward to the next one.


